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Abstract
The Establishment Clause of the First Amendment, also known more commonly as
separation of church and state, is a policy implemented at the federal and state level
that schools must strictly adhere to. This means religion can neither be supported
nor denied in educational institutions to receive federal and state funding. Due to the
intertwining of religion and spirituality, this policy encourages spirituality to be
invisible in schools in order to neither support nor reject any one religion. While this
policy presents an opportunity for everyone to practice their religion of choice, lack
of intentional spiritual development, such as expanding worldviews and improving
relationality, may hinder the growth of the student as a whole. This project looks at
studies, interviews, theories, and opinions of many stakeholders in education
regarding the implementation of spirituality in education. An American School
Counselor Association (ASCA) aligned intervention is proposed as a method of
improving relationality as a means to spirituality; awareness of self, understanding of
others, and purposeful action.
Keywords: education, religion, spirituality, achievement, values, relational
consciousness, worldview, government, identity, community, action
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Chapter 1: Introduction
Problem Statement
Public schools avoid the topic of spirituality because of its link to religion. The
Establishment Clause of the First Amendment, commonly known as “separation of
church and state”, requires religion be invisible in schools to neither support nor
reject any one religion (Cox, 2000; Hamilton & McConnell, 2020; Revell, 2008). The
Establishment Clause is a part of the US Constitution which means religion can
neither be supported nor denied in educational institutions to receive critical state
and federal funding (Cox, 2000; Hamilton & McConnell, 2020). If spirituality is not
defined separately from religion and intentionally developed, students will continue
to miss opportunities to find their identity and meaning through awareness,
connectedness to and consideration of others, feeling part of something larger than
oneself and out of isolation, having a sense of justice (Carr & Haldene, 2003), and the
mindset to live to their full potential (Adams et al., 2016; Oberski, 2011). However,
roadblocks begin because educators fear implementing something [spirituality] that
is commonly misunderstood (Potgieter & Walt, 2014; Reiss, 2009). When more
research is done on cultivating spiritual development in education, intentional
evidence can be collected, assessed, and applied.
Importance and Rationale of the Project
Research unanimously agrees that the more research that is compiled on spirituality,
the more confusing the definition and the boundaries of spirituality in education may
seem (Revell, 2008). Nearly every article on spirituality in education first attempts to
define the concept of spirituality, with common competencies found among these
definitions. From the research, competencies for spiritual development can be traced
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back to religious education or seen being molded into various character education
programs for public schools (Revell, 2008). Jeynes (2012) suggests religious
education practices and culture be considered for the public education system due to
private schools having the lowest achievement gap when compared to public and
public charter schools. Attending to multicultural factors in schools can prevent
assumptions about cross-cultural learning so students view the world full of
opportunities (Ramsey, 2015). The explicit emphasis and development of student
spirituality is shown to lower achievement gaps, decrease illicit behavior, and create
invested citizens (Jeynes, 2012; Salas-wright et al., 2012).
The data shows that it is the proficiency in spiritual competencies, not the
regularity of religious routines (Holder et al., 2010), that have positive effects on
student well-being such as: increased happiness; a mindset shift from being
egocentric to altruistic, and eventually purposeful; and increased emotional stability
(Holder et al., 2010; Pandya, 2017; Radford, 2006). Through interviews with both
private and public educators, it is agreed that the effectiveness of implementing
spirituality in education is not attributed to the competencies by themselves, but to
the sense of belonging brought about through shared views with a community
(Revell, 2008). However, with wide-spread diversity in America, conflict arises when
educators, families, and students have ranging views and values but no explicit
relational teachings to navigate those tough situations.
Background of the Project
Historical, Political, Cultural Influence
The First Amendment of the US Constitution says (as cited by Hamilton &
McConnell, 2020), “Congress shall make no law respecting an establishment of
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religion, or prohibiting the free exercise thereof; or abridging the freedom of speech,
or of the press; or the right of the people peaceably to assemble, and to petition the
Government for a redress of grievances.” President Jefferson’s quote (as cited in Cox,
2000) advocated, most famously, for a “wall of separation of church and state”. In
1947, this basis was used in the Everson v. US Board of Education case which enacted
the Establishment Clause of the First Amendment (Cox, 2000). This clause
determines what religious practices are allowed to be included in government funded
institutions. The Establishment Clause helps decide, when challenged, whether the
government will fund an educational institution based on the separation of church
and state in said school (Hamilton & McConnell, 2020).
A great debate with the separation of church and state policy is whether or not
public schools, private schools, voucher programs, and charter schools uphold the
first amendment and can receive government funding. On one hand of this
argument, denying religious or spiritual discussion in public schools can be seen as
taking a stance against religion, and therefore public schools (representing the
government services) are not remaining neutral (Feinberg, 2013). This makes public
schools, possibly, too secular and would call for some form of spiritual education to
find true neutrality. On the other hand, allowing religion to be taught or practiced,
such as with prayer in private schools means that the government is promoting that
religion (Revell, 2008). This context greatly affects the involvement of spiritual
competencies in secular schools because of the automatic assumption that
spirituality requires religion. As a result, public-state schools and educators fear legal
repercussions in for not remaining neutral (Revell, 2008).
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However, spirituality involves development of the whole person and can
therefore influence other aspects of a person’s life. This current view of spirituality in
public schools is a mindset that teaches students to not discuss what is not
understood. This has multicultural implications. Since spirituality is a globally
discussed and practiced topic, that makes it a multicultural subject for educators.
Spiritual development in schools involves constructing a worldview (awareness,
understanding, and action) (Arslan & Rata, 2013; Raţă, 2015) and improving
students’ relational consciousness (relationship toward self, others, and the world)
(Lee, 2010; Madden, 2017; Pandya, 2017; Potgieter & Walt, 2014).
Challenging the Norm
The concept of spirituality in education has been attempted among character
education programs, religious schools, independent schools, and even ethnocentric
charter schools around the world (Fox & Buchanan 2012; Revell, 2008). Literature
revealed many options and opinions on what type of schooling is best for students’
spiritual development. Some of society believes information about religions and
worldviews should be taught by schools strictly to increase awareness (Reiss, 2009).
Others would like religious education to be allowed in public schools in order to send
students where one specific worldview being taught but at the price of free public
education (Cohen-Zada & Elder, 2018). And finally, some prefer no talk of varying
worldviews be brought up in government funded education. This bleeds into conflict
theory as we can see these conflicts shape government policy, such as tax money
allocation to education, funding based on achievement and attendance, and
curriculum decisions. Conflict can be good for society as it propels citizens to think
critically and make changes in their community.
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However, a citizen’s voice can be futile without well-rounded education.
Citizen’s disagreements of values and varying worldviews must be presented to create
a new and challenging norm of critical thinking in students (Feinberg & Soltis, 2009;
Shi, 2020). Modern diversity includes culture, gender, race, ethnicity, and family
backgrounds (Revell, 2008). Some schools have created a climate that admires
diversity but teaching about diversity is recommended to be rooted in “values,
practices, or approaches that children could recognize and understand” (Revell,
2008, p. 108). The internal and external conflicts that arise when finding one’s own
worldview and understanding other worldviews allow students to understand all of
the information and face adversity appropriately (Reiss, 2009). These critical
thought processes and connections can improve the way a student relates to
themselves, others, and the world; also called relational consciousness (Adams et al.
2015; Maged, Rosales-Anderson & Manuel, 2017; Souza, 2012). Relational
consciousness can be cultivated in education and produce independent, confident,
self-assured students ready to assess and handle conflict based on their worldview
and a deepened understanding of their identity and purpose (Lee, 2010; Potgieter &
Walt, 2014).
Defining Spirituality
Spirituality is deemed a fundamental need and distinctive defining characteristic
of humankind (Adams et al. 2015; Potgieter & Walt, 2014). For example, prayer and
worship have dated back to our ancestors in order to solve worldly questions such as
meaning and how to survive (Potgieter & Walt 2014). Just as humans have evolved,
so have our spiritual capabilities. The ability to think and act on a spiritual basis must
be attended to and encouraged to be of maximum benefit to society (Salas-wright et
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al., 2012). Acting on a spiritual basis may manifest as children’s “self-discovery,
identity formation, relationships, character building, meaning-making and striving to
apply knowledge and skills towards humane and compassionate ends” (MataMcMahon et al., 2020, p. 658). The literature is overwhelming with the concept that
spirituality in education revolves around relational consciousness (Adams et al. 2015;
Birkinshaw, 2015; Madden, 2017; Maged et al. 2017).
Relational Consciousness. The principle of identity represents the first
relational stage— relation to self (Hay & Nye, 2006). It is a humbling process that
calls for experiencing the environment around oneself and contemplating one’s
experiences (Ingman 2011; Radford, 2006). Much self-reflection goes into this stage
and character education programs are considered (Revell, 2008). Teachers attest
that spiritual development activities are defined by their application to the whole
child; including children’s identity, values, self-esteem, boundaries, beliefs, and inner
strength (Revell, 2008). All of these dimensions of spirituality are personal to each
student but can be cultivated into meaningful worldviews (Lee, 2010).
The second stage of spiritual development is a student’s relation to others (Hay &
Nye, 2006). This relationship serves the purpose of feeling connected and a sense of
belonging (NG & Lu, 2015). This has been demonstrated and practiced with student
and teacher relationships (Maged et al., 2017; Oberski, 2011). In the indigenous
Maori culture and education, teachers and students practice a fluid relationship with
teachers by teachers acting as learners and learners as teachers (Maged et al., 2017).
Also, by bringing personal and cultural stories to class to teach and learn from one
another, students connected to peers and adults in the classroom (Maged et al.,
2017).
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Having a purposeful relation to the world is the third spiritual development (Hay
& Nye, 2006). A secular term for this is “life and worldview” which refers to how a
person views the world dependent on how they see and experience it (Potgeiter et al.
2014). This will depend on their own personal beliefs thought to be based upon their
experiences with themselves, their environment, and others (Ingman, 2011). The
commitment to improving relational consciousness is a spiritual task that, once one
stage is mastered, propels deeper connectedness and a person moves further on a
relational continuum (Souza, 2012). As we educate students and incorporate
spirituality, they are moving away from being isolated with their ego and toward
purposeful action (Souza, 2012). This could look like radical acceptance, being
enlightened, feeling freed, having a sense of responsibility, good judgment, and
reaching one’s full potential (Potgeiter et al. 2014; Souza, 2012). It is in this way that
a student moves away from material consciousness–the mind and spirit being
limited by tangible and seemingly concrete ideas–and toward spiritual consciousness
which encourages freedom of thought, creativity, imagination through experience
with the tangible world around them (Souza, 2012; Uhrmacher, 2004).
Spiritual Development in Schools. When considering education type,
there are plenty of options—religious school, private school, magnet school, publicstate school, charter-charter school, home school, to name some major categories. In
summary of Jeynes’ (2010) study, religious schools were found to have the least
government funding and oversight, teachers had higher expectations and students
took rigorous courses. However, public schools showed more classroom flexibility,
meaning students were more likely to participate in discussions and choose classes of
interest (Jeynes, 2010). There are also additional secular schools that employ
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spirituality in education as a resource for whole child development. There are
ethnocentric niche charter schools that attract demographics and curriculum highly
influenced by a particular population (Fox & Buchanan 2012). Types of ethnocentric
niche charter schools range from language immersion programs to serving student’s
specific career cluster interests, as well as giving voice to underserved families
(Eckes, Fox & Buchanan, 2011). Eckes, Fox , and Buchanan (2011) explains that
indigenous populations utilize this option for educating their children based on
negative experiences in mainstream public schools and having indigenous culture,
language, community members as resources in ethnocentric niche charter schools.
However, these schools can be controversial and deemed racially segregating or
promoting a specific religion which is not allowable according to the First
Amendment of the US Constitution (Eckes et al., 2011).
Steiner-Waldorf (S-W) schools do not have to consider the First Amendment
because they are privately funded. These schools focus on spiritual growth through
experiential learning (Obserski, 2011). They believe that the need for spiritual growth
can be met based on the environment in which children learn and how senses are
stimulated, according to the lesson (Ingman, 2011). Both Thoreau and Steiner
believed the environment plays an instrumental role in developing spirituality
(Ingman, 2011, Uhrmacher, 2004). The environment, being made up of spirit and
matter), is intended to stimulate a student’s thoughts (Uhrmacher, 2004). This
approach allows the student’s spirit to grow where the experience takes the student.
Although, Thoreau believed teachers could not handle the lack of control that
experiential learning creates (Ingman, 2011). Allowing students to explore who and
what they are in relation to their environment develops self-awareness, self-esteem,
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and self-directed learning (NG et al. 2015; Oberski, 2011).
Ethnocentric niche charters, Steiner-Waldorf schools, and Religious
Education all promote spiritual development (Eckes et al., 2011; Revell, 2008;
Urhmacher, 2004). While Steiner-Waldorf education emphasizes reflection on
personal experiences and increasing awareness as a mode to spiritual development
(Birkinshaw, 2015; Urhmacher, 2004), ethnocentric niche charters and religious
schools emphasize sharing community values as a mode of spiritual development
(Eckes et al., 2011; Revell, 2008). These approaches to spiritual development are
believed to contribute to student success (Birkinshaw, 2015).
Statement of Purpose
The purpose of this project is to academically define spiritual development in
education and provide ASCA-aligned school counseling lessons for the advancement
of spiritual development with upper elementary students. All students will have the
chance to reflect, connect, and find success in their purpose as members of an
increasingly diverse and intricate society. This project indirectly reinforces students’
spiritual development (egocentric, altruistic, and purposeful) through joint
developmental framework with worldview development (awareness, understanding,
and action) and relational consciousness (relation to self, others, and the world). This
project can be implemented in state-funded schools to help create, expand and
develop students’ worldviews, and in return developing . This will be an opportunity
to align ASCA Mindsets and Behavior Standards with spiritual development and
collect data on intervention results. The intervention is intended for Licensed School
Counselors (LSCs) cultivate spiritual development within upper elementary students
and prepare them to use discernment as they move on to secondary school, and
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throughout life. If executed appropriately, school counselors will be empowered to
incorporate ASCA-aligned lessons with data showing increased ASCA Mindset and
Behavior proficiencies and improved relationality.
Objectives of the Project
Over the course of one year, three lessons are delivered to 1 class at a time.
Students will reflect, understand, and apply their views by exploring their values in
relation to themselves, others, and the world.
Students will self-reflect on their personal values

▪

B-LS 4. Apply self-motivation and self-direction to learning (ASCA,
2014)

Students will create class community values

▪

M 3. Sense of belonging in the school environment (ASCA, 2014)

Students will take action as a class to strengthen a class community value

▪

B-SS 5. Demonstrate ethical decision-making and social responsibility
(ASCA, 2014)
Definition of Terms

Community: group of individuals who believe and practice the same values (shared
values)
Religion: institutionalized system of purposeful beliefs based on faith and routine
practices
Self-identity: Alignment with personal, material and immaterial,
items/experiences
Spiritual Development: Continuum of egocentric to altruistic, and eventually
purposeful (Souza, 2012)
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“Spiritual development is the process of growing the intrinsic human
capacity for self-transcendence, in which the self is embedded in
something greater than the self… It is the developmental ‘engine’ that
propels the search for connectedness, meaning, purpose and
contribution. It is shaped both within and outside of religious
traditions, beliefs and practices.” (Benson et al. 2003, pp. 205–206) (as
cited in Scales, et al., 2016, p. 1108)
Spiritual education: Programming for spiritual development
Spirituality (n): an orientation towards ourselves and our relations with all other
things' (Lewis, 2000, p. 274) (as cited in Mata, 2016).
Worldview: A set of values, attitudes, beliefs, and reactions toward oneself, others,
and the world. (Lee, 2010; Potgieter & Walt, 2014)
Scope of Project
The scope of this project will reach elementary Licensed School Counselors.
Lesson plans are centered around developing 3rd through 5th grade students’
spirituality and are created for school counselors to use in a tier one, instructional
setting. It addresses the history, theory, research, methods and results on spirituality
in education, along with intervention alignment with the American School Counselor
Association Mindsets and Behavior Standards for Student Success. Included is a
curriculum summary for stakeholders, two lessons for each of the three spiritual
competencies identified, along with pretests and posttests for each lesson and an
evaluator feedback survey. School-wide support, evaluation, and feedback are vital to
the success of the program. It will not address spiritual-multicultural education,
professional development for school staff, or related passive supplemental
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interventions (ex. Bulletin boards). Although, these components would be ideal to
enhance the intervention, this template’s usefulness could be easily distorted by
stakeholders if the intervention is not well understood.
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Chapter 2
Introduction
Spirituality in education can be controversial and tough to locate explicitly in
America’s public-school system due to federal laws and murky boundaries between
spirituality and religion (Revell, 2008). The majority of literature pertaining to the
topic of spirituality deals with attempting to define spirituality (Shi, 2020). It is
deeply intertwined with organized religion, which causes conflict in the
implementation of spiritual development in public-state schools because of the
separation of church and state policies in the US Constitution (Revell, 2008). This
perpetuates the belief that spiritual development in the public education system is
minute because spirituality is minute without a supporting religious faith (Adams et
al. 2015). However, many theorists and researchers agree that spiritual development
is a fundamental need and innate defining characteristic of human existence and
student development (Birkinshaw, 2015; Maged, et al., 2017; Oberski, 2011; Potgieter
and van der Walt, 2014; Souza, 2012; Zhang, 2012).
Once the essence of spirituality in education is broken down and discussed, it
is obvious that there are already elements in the school system that can be expanded
upon. This review will collectively define spirituality and give context to its
implementation in education. Limitations and implications for educators and school
counselors in elementary public-state schools are considered.
Theory/Rationale
The challenge is secularly incorporating and prioritizing spiritual
development into public education curriculum. The United Nations went so far as to
declare it a human right to think, feel, and believe freely (Oberski, 2010). However,
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to believe freely, students must be cultured through educational practices (Oberski,
2010). Wright (2000) found two mentalities emerging from the educational
movement separating church and state. One was inclusivism based upon a
humanistic perspective on spirituality in education and the other was exclusivism
following a specific religion to indoctrinate students (Revell, 2008; Wright, 2000).
This was also expressed as religiously tethered spirituality or religiously untethered
spirituality–both being spiritual practices (Zhang, 2012).
Opportunely, there are frameworks that align with untethered spiritual
development that provide alternate approaches to implementing spiritual
development in schools. Grounded theory was mentioned briefly in Hay and Nye’s
(2006) published book, “The Spirit of the Child”. The authors compiled core concepts
when researching and defining spirituality that are grounded in relational
consciousness; one’s relation to self, others and the world. This framework supports
spiritual development by transforming students’ relations; from egocentric (relation
to self), to altruistic (relation to others), and eventually purposeful (relation to the
world) (Souza, 2012). This even aligns with cultural competency framework; the
progression from awareness (self), to understanding (others), and finally to action
(world) (Arslan & Rata, 2013; Raţă, 2015).
The integration of spiritual development in education can be initially
associated with human development theories of Erikson, Piaget, Vygotsky, and
Kohlberg (Estep, 2002). However, Lev S. Vygotsky’s view on human development
accounts for the context of a person’s culture and personal experiences in their
development (Estep, 2002). Vygotsky’s theory of developmentalism asserts that
humans develop best when teaching is responsive to a person’s individual
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developmental stage, as opposed to teaching based on assumed developmental stages
(Estep, 2002). This perspective emphasizes development as a social and experiential
process rather than implying isolated personal growth independent from society.
Cohen-Zada and Elder (2018) produced a more recent and societal study. The
authors bring up the element that it takes both vertical and horizontal socialization to
preserve identity; meaning from both their families (vertical) and society/peers
(horizontal). The school setting can provide horizontal socialization necessary for
spiritual development as students and their peers create, share, and act on their
worldviews.
Research/Evaluation
Stakeholders’ Perspectives
Educators. Many studies on spirituality in education are qualitative and
employ multiple interviews of teachers, students, and parents along with various
Likert scales (Oberski, 2011). Revell (2008) interviewed mostly teachers from both
religious/private and public schools. Teachers in both categories of schools made it
clear that spirituality and religion are distinctly separate. When teachers were asked
about what student spirituality meant in Pandya’s (2017) study, 75% of respondents
claimed that spirituality meant children having a healthy relational consciousness––
awareness of themselves, harmony with others, and peace with the world. The
remaining 25% believed it meant children growing towards awe and wonder of the
unknown. This aligns with Madden’s (2017) interviews that described teachers’ views
of spirituality in students as being unencumbered by curiosity and having innocence.
While private/religious teachers that were interviewed believe spirituality can
only be guided by one’s religion, public school teachers believe that the holistic
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nature of character education provides moral guidance that goes hand-in-hand with
spirituality (Revell, 2008). Conversely, religious teachers did not think moral or
character education had much positive effect on public school students (Revell,
2008). Although, Jeynes shows an agreement between private and public-school
teachers, despite the 10-year difference in publication and differing personal beliefs.
That is, both teacher groups identified the top three competencies, in order from
most associations to spirituality to least associations, as connecting, practicing
virtues, and meaning making (McMahon et al., 2020). Students were depicted as
vulnerable with the idea of their spiritual growth progressing without meaning and
dependent on the adults in their life for well-rounded spiritual interventions.
However, Madden (2017) points out that discussing with teachers the spiritual
dimension of their work can be difficult and sensitive. Of the teachers found to
practice meditation, awareness, and being in awe and wonder with nature, most did
not have the intentionality of addressing student spiritual growth (Madden, 2017).
The goal is that educators use education to teach students critical thinking skills in
order to construct their own conception of spirituality (Madden, 2017).
Families. An additional perspective when discussing spirituality in
education includes societal and family culture. When considering closing
achievement gaps, vulnerable viewpoints such as from Black and Latino families are
considered. Bolger & Ecklund (2018) found that many Black and Latino population
relate back to their Christian ties when controversial science views are taught in
school. Black families generally supported the scientific viewpoint, but some Latino
interviewees had the concern that scientific teachings had an anti-religious
connotation from teacher bias (Bolger & Ecklund, 2018). Further, in these
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interviews, Black Americans reported the need for other teachings from home or
church to balance the secular teachings of public schools; and both Black and Latino
families reported using church as a religious, social, moral, and educational support
(Bolger & Ecklund, 2018). However, not all families have outside spiritual and family
support to add to the public-school curriculum. A study by Jeynes (2010) found that
the achievement gap between African American families who are intact and religious
compared to that of white families was essentially nonexistent. The religious
component being responsible for half of the achievement gap and being a part of an
intact family for the other half of the gap decrease (Jeynes, 2010). Cohen-Zada and
Elder (2018) produced a more recent and societal study, finding that having religious
identity gave purpose to families. They bring up the concept that it takes both vertical
and horizontal socialization to preserve religious identity; meaning from both their
families (vertical) and their peers (horizontal). This benefit of religious identity can
easily be transferred to the concept of spiritual and worldview growth to holistically
develop students. School would provide the horizontal socialization as their peers
and themselves create and share their worldviews.
Indicators of Student Spirituality
Universal applications. Spiritual development can have an effect on
overall health and development (NG & Lu, 2015). There are elements of spirituality
that may seem ordinary to everyday life but that lead to spiritual students–being
aware of self, in relation with others, and the world (Hay & Nye, 2006). Adults can
easily fail to see the spirituality of children because it may look like assumed
everyday actions (Adams et al. 2015). A child being present in the moment while
absorbing everything like a sponge, or their rigorous honesty and curiosity when they
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see someone who looks different than themselves, can be deemed a spiritual quality
(Adams et al. 2015). It does take education to groom these aspects of children’s
personality to be positive and purposeful (Potgeiter et al. 2014).
Steiner and Waldorf Education, for example, operate private, non-religious
schools that revolve around spiritual education. Steiner & Waldorf Education strive
to mold sociable and rational people for lifelong, well-rounded learning (Oberski,
2011; Uhrmacher, 2004) This means that spiritual education can be applied to many
forms of development; it is a universal competency (Uhrmacher, 2004). In a Steiner
classroom there are minimal supplies to be free of clutter because students are
already overwhelmed by human development milestones, minimal technology use
because technology supports consumerism and competition, and there are
unfinished toys (such as dolls with no faces) to promote the use of students’
imagination (Uhrmacher, 2004). These refer to spiritual principles of being aware in
the environment, being in the present moment, and freedom to think and imagine.
Revell (2008) also supports this shift in student development from the
material to the immaterial. Immaterial elements of life, like experiences, reflection,
or relationships, can become beneficial by developing awareness, understanding, and
action when focusing on relational consciousness. Johnson (2016) and Zhang (2012)
both align with the concept of character education as a way to develop the
immaterial. Zhang (2012) asserts that any opportunity to create, explore, reflect in an
effort to encourage a student’s full potential can be seen as spiritual growth (Zhang,
2011). However, character education, alone, has observable limitations. For
example, human characteristics can be interpreted and noticed inconsistently based
on observers’ own worldview and quality of relational consciousness. For this reason,
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character education alone is unreliable when collecting data on spiritual
development.
Data on spiritual education.
Academic achievement. Jeynes (2002) synthesized the relationships
between personal religiosity, character education, and religious education with the
reductions in achievement gaps for African Americans. In his meta-analyses
regarding achievement gap correlating with race and religiosity, Jeynes’ (2002) study
shows that of the three religiosity models he focused on, personal religiosity has the
largest impact on achievement for African Americans; followed by charactereducation programs, and lastly religious schools. With religious schools having the
least impact on closing the achievement gap, this goes against the assumption that
private religious schools would produce the better student outcomes because
spirituality is backed by religion. Jeynes (2010) found that supporting minority
students in practicing their personal beliefs can decrease the achievement gap by up
to 50%. This shows that an individualistic approach to spirituality in education
would be most beneficial. New belief structures do not necessarily need to be
introduced, as their own belief structures prove to be more impactful.
However, ten years after Jeynes’ 2002 findings, Jeynes researched publicstate, public-charter, and religious schools for differences in student achievement.
Jeynes (2012) noted that religious schools were found to have the least government
funding and oversight, teachers had higher expectations and students took rigorous
courses. On the other hand, public schools had more classroom flexibility; meaning
students were more likely to participate in discussions and choose classes of interest.
Jeynes (2012) found that religious schools had the lowest achievement gap between
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students of color and students identified as white. This argument is important
because while Jeynes (2012) says religious schools have the lowest achievement gap,
Jeynes (2010) found that the greatest impact on lowering the achievement gap is
encouraging the spirituality or faith of the student’s choosing. If the students who
attend a religious, faith-based school accept the religion taught as their own chosen
beliefs, that may explain the low achievement gap. The denomination of religious
education may take credit for the low achievement gap on the surface, but Jeynes
(2010) stresses that aligning intervention practices with the spirituality, also known
as worldview and relations, of the student is the true determinant of academic
progress. This argument is important when analyzing whether the presence or
absence of spirituality is effective when educating students.
Happiness and sociability. Holder, Coleman and Wallace (2010) and
Pandya (2017), among others, strongly emphasize relational consciousness in the
delivery of spiritual programming. The aforementioned researchers collected
empirical data on the happiness and well-being of students based upon the delivery
of, or lack thereof, spiritual education. Holder et al. (2010) assessed students’
meaning and value in one’s life (personal domain), quality and depth of interpersonal
relationships (communal domain), environmental domain and the transcendental
domain. Pandya (2017) assessed altruism and prosocial tendencies. Holder (2010)
found that students attending public school have a significantly higher self-reported
happiness measure than students attending private schools. Self-reported and
parent-reported happiness measures indicated that self-identified spiritual students
were associated with higher reports of happiness. More specifically, Holder (2010)
found significance between teaching to a student’s personal and communal domains
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and their assessed spirituality. Depending on the measure used, spirituality can take
responsibility for up to 25% of sociability variance (Holder et al., 2010). Pandya
(2017) used pre-and post- tests to correlate reports of altruism and prosocial
behavior with student spirituality. It was found that student spirituality was
positively correlated with both altruism and prosocial behavior. However, there were
sub-groups in Pandya’s (2017) study that revealed more specific results. The data
revealed that the students who benefitted most from spiritual education
programming were Christian, middle class, males. This gives context to cultural
implications that will need to be considered before delivering spiritual education, so
interventions reach all students.
Implementing Spiritual Education
Objectives for Spiritual Development.
Self-identity. By developing behaviors, attitudes, and dispositions that are
resilient and flexible to difficult or uncomfortable situations, one can find personal
harmony within themselves and their environment (Radford, 2006; Tan et al. 2016).
Cohan-Zada and Elder (2018) found that having religious identity gave purpose to
families. Revell (2008) agrees, through conducting educator interviews, that
spirituality is well known for creating a sense of identity to balance the negative
effects of modern materialism on youth. It is the spiritual process to move away from
the material and towards the immaterial (Souza, 2012). In Madden’s (2017) study,
teachers affirmed that spiritual development affects self-esteem, self-efficacy,
meaning making, and identity; which, when constructed intentionally, lead to
wellbeing. Scales et al. (2014) describes self-identity using a strength-based
approach. Their definition of self-identity, and its benefit, focuses on locating a
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student’s strengths to nurture and apply universally. The ASCA Mindsets and
Behavior Standards for K-12 Student Success support this objective (ASCA, 2014).
Learning Strategy 4 provides the objective that students will apply self-motivation
and self-direction to their learning. In the case of elementary students, values,
meaning making, and reactions to the environment are developmentally appropriate
elements of the immaterial when considering a student’s self-motivation and selfdirection (Mata-McMahon et al., 2020). Best practices for encouraging identity
development begin with students’ ability to explore self through playing and
discovering (Adams et al., 2015), experiencing the environment (Oberski, 2011;
Uhrmacher, 2004), reflecting (Ingham, 2011), and practicing values education
(Radford 2006). Radford (2006) attests that teaching character values such as
“honor, decency, sound motives…” are a practical way to implement spiritual
competencies (Radford, 2006). However, as concluded previously, character
education alone is not sufficient. Greater strength comes from a community all
valuing shared principles (Jeynes, 2012; Revell, 2008).
Community. The next stage of spiritual development is the quality of
connection between students and others. The purpose and effectiveness of religious
education, character/value education, and ethnocentric niche education is rooted in
having a community with synchronous values (Jeynes, 2012). However, in a diverse
and pluralistic society, not all values outwardly align. Research suggests that
personal narratives be used to share student values and identity examples of shared
values (Hammack, 2008, Maged, 2017). Practicing shared values across cultures
serves to cultivate connectedness among students (Revell, 2008). Jeynes (2012)
Found that teaching and practicing common values and views within a community
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has the true impact on student achievement, not religious denomination. Belonging
and connectedness ultimately align with the American School Counselor
Association’s Mindset Standard 3: Students will feel a sense of belonging in the
school environment (ASCA, 2014). This demonstrates that creating a sense of
community is already in the ASCA approved school counseling comprehensive
curriculum for k-12 student success. Educators can achieve cross cultural
connectedness among students through discovering their own values, learning
shared values, and understanding unshared values (Pandya, 2016).
Discernment. Ultimately, a spiritually developed student can think freely,
unbiasedly and have good judgment with their choice of actions (Oberski, 2011;
Potgieter et al. 2014; Souza, 2012; Tan & Tan 2016). Discernment was defined one
way as having all the necessary information needed to make rational choices, as well
as being able to explain what one believes and why (Potgieter, 2012). Souza (2012)
goes on to explain that discernment in children can be developed by recognizing the
triumphs and pitfalls humans go through and teaching how tolerance can help us all
to complement one another. Steiner-Waldorf Education supports the goal of student
discernment by enabling freethinking with the intent of allowing students to make
well-informed decisions, be perceptive and perform in a way that is appropriate to
the situation and take into consideration the bigger picture rather than just oneself
(Oberski, 2010).
The ASCA Mindsets and Behaviors for K-12 Student Success include many
standards that support the skill of decision making: For example, learning Strategy 9
(Gather evidence and consider multiple perspectives to make informed decisions)
and Social Skill 9 (Demonstrate social maturity and behaviors appropriate to the
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situation and environment) (ASCA, 2014). The importance of instilling spiritual
development in education is for the purpose of students learning how to make the
most informed decisions. This degree of independence and sufficiency depicts a truly
“free” student with the tools to live to their full potential.
Summary
Spirituality is deeply intertwined with organized religion, which causes
conflict in the implementation of spiritual development in public-state schools
because of the separation of church and state policies in the US Constitution (Revell,
2008). Spirituality in education has universal applications and can be most beneficial
when educators intentionally cultivate spiritual development in students (Adams et
al., 2015). A relational consciousness framework (relationship with self, others and
the world) and the cultural competency framework (awareness, understanding, and
action) were found to align with spiritual development framework (egocentric,
altruistic, and purposeful) (Madden, 2017; Pandya, 2017; Tan & Tan, 2016). By
encouraging personal reflection, community integration, and meaningful action,
students can develop a productive relationship with themselves, others, and the
world (Pandya, 2017, Revell, 2008). Studies show that by encouraging the
development of a student’s individual spirituality and personal worldview the
academic achievement gap between socioeconomic statuses and races decrease
(Jeynes, 2012), and the immaterial part of life (values, relationships and choices) can
grow. However, obstacles to the implementation of spiritual development include
lack of educator confidence and alignment with curriculum (Madden, 2017). School
counselors are considered the most equipped when implementing spiritual

30

interventions by aligning relational consciousness` with ASCA Mindset and Behavior
Standards for K-12 Student Success (ASCA, 2014; Lambie, Davis &, Miller, 2008).
Conclusion
Public schools avoid the topic of spirituality because of its link to organized
religion and the US Constitution prohibiting religious education to be taught in
public-state schools. If spirituality is not defined separately from religion and
intentionally developed, students will continue to miss opportunities for spiritual
development. While the research shows religious education taking credit for low
achievement gaps on the surface, further analysis reveals that this may only be true if
the school’s religion aligns with the student’s individual spirituality. To reap student
benefits from spirituality in education, spiritual education can be associated with
worldview development while using the grounded framework of relational
consciousness; from a relationship with oneself, to relationships with others, and a
relationship with the world. The school environment provides horizontal
socialization as students and their peers discover, shape and share their worldviews.
This is only possible if educators support students’ spiritual path starting from each
of their unique perspectives and identities. When identities are reflected upon and
shared, common values emerge and build community. Practicing these community
values strengthens the value individually within the students, contributing to sound
decision-making skills. From the research, interventions associated with developing
students’ relational consciousness allude to discovering self-identity, community
building, and demonstrating action towards values. The importance lies in helping all
students find success in an increasingly diverse society with underdeveloped publicly
funded spiritual interventions.
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Chapter 3
Introduction
The spiritual component to student development is often overlooked because
of federal laws and uncommon definitions (Revell, 2008). Spiritual development in
students means moving from egocentric to altruistic, and eventually purposeful
(Pandya, 2017). Studies show that guiding students along this continuum can
produce happy, sociable, academically successful students, and invested citizens
(Pandya, 2017; Souza, 2012). The author found that similar frameworks to spiritual
development such as relational consciousness (developing a relationship with
oneself, other, and then the world) and cross-cultural competency (moving from
awareness, to understanding, and then action) (Arslan & Rata, 2013). For this
project, the author developed a one-year program containing three (3) chronological
lessons to guide this developmental continuum designed to be implemented by a
Licensed School Counselor (LSC) and presented to upper elementary students. The
objectives of the intervention are also aligned with the American School Counselor
Association Mindset and Behavior Standards (2014) for the collection of data and to
apply it to a research-based program. Data will be collected for each class’s project,
data from the process, participation, and outcome data. The author then draws
conclusions that implementing this project in secular schools can serve students to
establish self-identity, increase self-reflection, belong amongst a community,
increase understanding, take purposeful action, and develop discernment, based on
research presented prior (Delacruz, 2019; Fox et al., 2012). Through detailing their
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own relational consciousness, students are able to find personal meaning in their
lives which is shown to increase happiness, satisfaction, and purpose (Holder et al.,
2010; Mata-McMahon et al., 2020).
Project Components
Project objectives and considerations align with the American School
Counselor Association Mindset and Behavior Standards (2014) which guide the
following interventions. The first component is a suggested 10-month calendar for
project implementation (Appendix A). This provides a guide for LSCs and students to
stay on track and maximize results. Within the calendar are three scheduled lessons,
among deadlines, for project completion. Each lesson addresses one grounded,
developmental stage of spirituality and has a pre/posttests with supplemental
materials. Lesson one and lesson two are both designed to be delivered in the first
semester. The third lesson is a cumulative project that lasts approximately 3-4
months during second semester.
Lesson plan number one, called Visualizing My Values (Appendix B),
addresses the first stage of spiritual development (egocentric) by aligning it with the
first stages of worldview development (awareness) and relational consciousness
(relation to self). A pretest and posttest for lesson one (Appendix C) are included to
assess attitude and awareness of personal values and their contribution reflection
Students will reflect on the material items or tangible experiences that they value so
the LSC can facilitate the discussion towards the immaterial value of their item or
experience. Visualizing My Values lesson also includes a brochure, called Personal
Values Brochure (Appendix D), for students to personalize and reflect on values that
help them to be successful.
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Lesson number two, called Village of Values (Appendix E), aims to grow a
classroom community. Once the classroom is recognized as a community, the LSC
and classroom teacher can work with students to decide, as a class, on classroom
community values. There is a pretest and posttest for lesson two (Appendix F) to
assess for a sense of belonging in the school environment (Appendix F). For the
introduction of this lesson, Visualizing My Values (Appendix B) will be revisited and
shared through a Values Scavenger Hunt (Appendix G). After this introduction, each
student will complete an acrostic Values Poem (Appendix H) addressing class values,
before coming to a class consensus on class community values. These are the values
that the class will share and strive to demonstrate throughout the remainder of the
year.
Lesson three, called Class Community Project (Appendix I), prompts
students to put their community values into action. Of the class community values
decided upon in lesson two, one value is agreed upon to implement in the school or
class environment through class communication and action. A pretest and a posttest
will be given to measure the attitude and belief that shared values can have an impact
on the world (Appendix J). A description of lesson three (Appendix K), for use during
the first classroom meeting, is provided following the lesson plan and
pretest/posttest.
Project Implementation
The intention is that this project will be going on among one classroom at a
time. The audience for this workbook is third through fifth grade and is meant to be
taught by an LSC. It can be used for tier one implementation as a grade-level
intervention, with each classroom getting their own implementation. The school
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counselor would use the suggested calendar from Appendix A to plan a year-long
implementation schedule. The LSC will collaborate with the classroom teacher for
agreeable time to push-in to the classroom. Lesson one and lesson two, Visualizing
My Values (Appendix B) and Village of Values (Appendix E), are designed to be
implemented between the start of school and Winter Break, during the first half of
the school year. The third lesson, Class Community Project (Appendix F), will begin
in the second half of the school year and carry on until intervention is complete (no
longer than one school year). Lesson three consists of at least 4 classroom meetings
with the class, teacher, and LSC to collaborate on a class community project
throughout second semester. Pretests and posttests will be given to all participating
students before (pre) and after (post) each lesson. Supplemental materials for each
lesson will be kept in a personal folder for each student and held by the LSC.
Project Evaluation
Pretest and posttest templates are provided for each lesson (Appendices B, F,
and J) for measuring participant data. Outcome data can be measured by assessing
behavior standard marks indicated on students’ report cards. The behavior standards
prompted on elementary report cards are used to measure soft skills and success in
school. This can be collected and assessed multiple times per year, at each semester,
trimester, or marking period. Another collection of outcome data is through tracking
behavior referrals. Relational aggression of participatory students can be compared
before and after the intervention, as well as compared to other classrooms in the
same grade who did not receive the intervention. In this case, the nature of behavior
referrals would be identified and tracked. Significant limitations are inconsistent
behavior standards and report card assessment methods from school to school.
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Possible Conclusions
Possible conclusions can be drawn from the pre and post-tests such as selfdirection and motivation, a sense of belonging, and ethical decision-making and
collaboration. Classroom unity, built upon by creating a sense of identity and
belonging, may lower the achievement gaps and increase the happiness of students
with lower socioeconomic status or of minority students (Holder et al. 2010; Jeynes,
2010). As worldviews are being shared over the course of the year-long process,
students’ awareness of themselves, understanding of others, and action in the world
will improve. This will directly improve a students’ relation to themselves, others,
and the world, allowing students to make the best connections and decisions
throughout their learning (Ingman, 2011).
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Monthly Calendar
for Project Delivery
Month
September

October

November
December
January
February
March
April

May

Intervention
Communicate opportunity with teachers
Collect past and present behavior data for outcome results
Collaborate with interested teachers, plan a date to push-in
to the classroom and deliver Lesson 1
▪ Deliver Lesson 1 (with Lesson 1 pretest and posttest)
▪ Analyze data collected
▪ Collaborate with the classroom teacher for a date to pushin to the classroom and deliver Lesson 2
▪ Deliver Lesson 2 (with Lesson 2 pretest and posttest)
▪ Analyze data collected
N/A
▪ Collaborate with the classroom teacher for a date to pushin to the classroom to begin Lesson 3, facilitate classroom
meeting #1
▪ Deliver classroom meeting #1 (with Lesson 3 pretest)
▪ Facilitate classroom meeting #2
▪ Facilitate classroom meeting #3
▪ Facilitate classroom meeting #4, if needed
▪ OR, conduct follow-up class meeting
▪ Conduct follow-up meeting, if still needed
▪ (Lesson 3 posttest)
▪ Collect current behavior data for outcome results
▪ Write up project outcome, results and attribution of the
classroom community project in a school-wide newsletter

▪
▪
▪

Alexis P. Joseph, Author (2021)
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Appendix B
Lesson 1
“Visualizing My Values”
Lesson Plan
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Educator

Lesson Topic
Visualizing my Values

Grade(s)

Date
Fall
Semester
3rd-5th
(Lesson 1/3)
Lesson Objectives
Students will identify actions to
strengthen personal values

Aligned ASCA Standards
▪ M 1. Belief in development of whole
▪
self, including a healthy balance of
mental, social/emotional and physical
well-being
▪ Students will reflect on how their values
▪ B-LS 4. Apply self-motivation and selfcan help them learn
direction to learning
Materials needed
Time needed: 35 minutes
1 large dry erase board to display + dry erase marker
Appendix C: Lesson 1 Pre/Post
Appendix D: Personal Values Brochure
Accommodations
All text will be read aloud
Cross-cultural elements will be considered (cultural values, cultural actions to practice
values)
Lesson Plan
(italicized text is the educator script)
[indicates an educator action]
Introduction (5 minutes)
Pretest--“We are going to talk about our valuables today! By the
end of the lesson you will know what your values are how
to demonstrate values through your actions. This lesson
has a lot of self-reflection in it and sharing with the class,
we are going to be in one place the duration of the class,
where you choose to be is up to, I want you to choose
somewhere you are comfortable but also a part of the
group.
▪ Everyone settled in their spot with a pencil and
something to write on?!
OK! I want everyone to close their eyes and visualize as I
speak. Do you have something, like a favorite item or
favorite experience, that brings you joy? Something that
you make sure to treat well and treasure because you this
item or experience is important to you. This could be
something that is important to you even if it’s not
necessarily as important to others. Maybe your favorite
food, or a going to the park every week, or your favorite
pillow… We are going to call those your valuables. Just the
thought of these having these valuables bring you joy and
remind you what is most important to you! That makes our
valuables really important to us because they can have a
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Opening (5 minutes)

positive influence on us. If we know what we value, we can
use it to help us be successful.”
▪ “Do you have a valuable item or experience in mind?
Raise your hand to share something you value and
why!”
[Draw a T-chart on the board and write “Valuables” on the
top of the left column. Collect valuables from students and
begin writing them in the left column on the whiteboard.]
Example script (“Mmm… Sally has a valuable stuffed
animal that used to be her brother’s. And Javion finds that
playing soccer once a week is valuable (or important).
When I was in 4th grade I valued being on the Book Bowl
team, that was really important to me! While these valuable
items and experiences bring us joy, they come with
character values that stick with us long after the experience
or item is gone! For example, on the surface, me being on
the book bowl team was an experience was important to
me, but the character value I was practicing was being a
part of a team. What character value is behind your
valuable item or experience?”)
[Ask students to share their valuable item or experience and
help the students identify their own values behind their
valuable items and experiences. Write examples on the
board with valuables in the left column and values in the
right column. Validate and process student answers. There
may be more than one value associated with each
item/experience]
▪

Main Activity (20 minutes)

“For some it is family time, work ethic, attitude,
honesty, helping others, education, physical activity, …
everyone’s values may be different!”
1) My Top Personal Values
“Let’s get started filling out these brochures (Personal
Values brochure). Begin by filling your name in on the
front page. This is your personal values brochure. This
is not being graded or judged. This is to get to know
ourselves and our strengths better. Take a moment to
open the brochure and read the list of values, before
writing your own in the center. Pick your top 5 values
from the list or from your own experiences that you
identify with and record them in the center of the
brochure. If you have any questions raise your hand
and we can figure it out together. I’m going to give you
3 minutes to think and write. Make sure to star your top
3 values out of your listed 5.”
[3-minute work time]
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“Let’s share a top value and why it is in your top 3.”
[Let 3-4 students share]

Main Activity continued…

2) Reflecting on My Values
“Now we are going to take it one step further. Choose
one of your top 3 values and insert that value on the
inner right fold where the question is written. Next we
are going to brainstorm actions that we already take to
practice and demonstrate that value. Let’s work
through one together. For example, Susy says one of
her top values is time with family, and she practices
this value by watching a movie with her brother every
weekend. We are going to take the next 3 minutes to
answer the reflection questions on the inner right fold.”
[3-minute work time]
“Let’s share our value, our action, and how it helps us in
school!” [Let 3 students share, encouraging expansion on
answers]
3) My Real and Ideal Values
“Now let’s turn to the back side of the brochure. We
are going to answer those questions on the back, left
fold.”
[Read questions out loud and clarify any confusion]

Conclusion (5 minutes)

4) Room for Growth
“Now let’s choose 1 value out of the values you want to
possess or strengthen and an action that you can
practice for this value.”
[2-minute work time, educator walks around the room
helping each student get specific with their actions]
Group summary- Choose 1 student (or ask for a volunteer)
to answer per question
“What was the point of this lesson and activity?”
“What did you learn about yourself today?”
“What is something you are going to practice after
learning about values?
Posttest--Plan for Evaluation

Process

▪
▪
▪

Appropriate for all 5th grade students
35-minute lesson
Tier one
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Perception

▪

Students will fill-out the “Personal Values” brochure
o List personal values
o Reflect on how their values help them to succeed and
values they wish to strengthen

▪

Counselor will roam the room to check progress and assist students

▪ Pretest / Posttest
A personal value of mine is ____________________.
I believe it takes more than good grades to be successful.
1 Strongly Disagree
2 Disagree
3 Unsure/Neutral
4 Agree
5 Strongly Agree
My values help me to be successful.
1 Strongly Disagree
2 Disagree
3 Unsure/Neutral
4 Agree
5 Strongly Agree

Outcome

Demonstrated behavior improvement as indicated by behavior standard
scores on student report cards

Follow - Up

Lesson 2 (out of 3) will build on identifying values with understanding
others’ values and creating class community values.

Alexis P. Joseph, Author (2021)
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Appendix C
Lesson 1
“Visualizing my Values”
Pretest and Posttest
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Lesson 1
“Visualizing my Values”
Pretest and Posttest
Name: ______________________
Circle one:

PRETEST

or

POSTTEST

1. A personal value of mine is _______________________________.
2. I believe it takes more than good grades to be successful.
1 Strongly Disagree
2 Disagree
3 Unsure/Neutral
4 Agree
5 Strongly Agree

3. My values help me to be successful.
1 Strongly Disagree
2 Disagree
3 Unsure/Neutral
4 Agree
5 Strongly Agree

Alexis P. Joseph, Author (2021)

Lesson 1
“Visualizing my Values”
Pretest and Posttest
Name: ______________________
Circle one:

PRETEST

or

POSTTEST

1. A personal value of mine is _______________________________.
2. I believe it takes more than good grades to be successful.
1 Strongly Disagree
2 Disagree
3 Unsure/Neutral
4 Agree
5 Strongly Agree

3. My values help me to be successful.
1 Strongly Disagree
2 Disagree
3 Unsure/Neutral
4 Agree
5 Strongly Agree

Alexis P. Joseph, Author (2021)
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Appendix D

Lesson 1
“Visualizing My Values”
Supplementary Material:
My Personal Values Brochure

The values I want others to see in
me are...
________________________
________________________
________________________
________________________

________________________
________________________
________________________
________________________
________________________
________________________

If someone were to list my values One value I want to practice more...
based on my actions, they might say
I value...
________________________
________________________
________________________
________________________
________________________
I can strengthen this value by

Created by Alexis P. Joseph , 2021

Education
Achievement
Athletic performance
Quality time with others
Leadership
Relationships
being prepared
Team work
Work ethic
Creativity
Structure
Communication
Being challenged
Acts of service
Honesty
Consistency
Racial identity
Helping Others
Fairness
Being present
Family
Friendships
Positivity
Having fun
Power
Social justice
Time alone
Taking initiative
Being at peace
Problem solving
Independence
Connectedness
Reputation
Created by Alexis P. Joseph , 2021

Star your TOP 3 values

_______________

_______________

_______________

_______________

_______________

_______________________
_______________________
_______________________

How can this value help you to
be successful in school?
________________________

_______________________
_______________________
_______________________

________________________
by

I practice the value of
(pick 1 of your top values)
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Appendix E
Lesson 2
“My Village’s Values”
Lesson Plan
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Educator

Lesson Topic
Village of Values

Grade(s)

Date
Fall
Semester
3rd-5th
(Lesson 2/3)
Aligned ASCA Standards
Lesson Objectives
M 3. Sense of belonging in the school
Students will create and share class
environment
community values
Materials needed
Time needed: 35 minutes
1 large dry erase board to display + dry erase marker
Appendix F: Lesson 2 Pre/Post
Appendix G: Values Scavenger Hunt
Appendix H: VALUES Poem
Accommodations
All text will be read aloud
Cross-cultural elements will be considered (cultural values, cultural actions to practice
values)
Mobility concerns around the room will be considered for those with physical disabilities
Lesson Plan
(italicized text is the educator script)
[indicates an educator action]
Introduction (5 minutes)
Pretest--SLIDE 1
“We are going to talk about our classroom village today!
By the end of the lesson you will identify how students can
draw strength from the classroom community and what
actions you can take to nurture your community, which we
will call a village sometimes today because we are
referring to a small community. While the last lesson was
mostly sitting in one seat and discussing, this is all about
moving and mixing with your class village.”
[Hand out brochures from previous lesson]
▪

▪

“Does everyone have their Personal Value Brochure
from last lessons and something to write on?! OK! I
invite everyone take a moment, choose a value from
your top 5, close your eyes and visualize
demonstrating your chosen value. Just the thought of
these practicing this value reminds you what is most
important to you and brings you satisfaction! That
makes our values really important to us because they
can have a positive influence on us. If we know what
we value, we can use that value to help us be
successful.”
“For some it is family time, work ethic, attitude,
honesty, helping others, education, physical activity,
… everyone’s values may be different! That is the
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Opening (10 minutes)

beauty of being a part of a community! We can learn
from each other to be successful.”
▪ “Before we share with the whole class, we are going
to do a quick scavenger hunt! Turn to the back page
where we are going to learn about our class
community members. When I say ‘Go’ you will be free
to roam around the room and find classmates that
match the prompts listed. The prompts are…. (prompts
on back page). Are there any questions? I will set the
timer for 3 minutes…. ‘Go!’”
[3-minute work time]
▪ “Tell me about what you found out!”
[Choose 3 students to share their findings, validate,
encourage expansion of ideas]
▪

“Let’s share our value, our action, and how it helps us
in school!”
[Let 3 students share, encouraging expansion on answers]
▪

Main Activity (15 minutes)

“Those will all work! Now that we have refreshed our
mind with values, actions towards our values, and
learned a bit about our classmate… We are ready to
begin the Main Activity for today!”
[Write the word “VALUES” on the white board vertically
as an acrostic poem]
▪

“Today we are going to be collectively coming up with
an acronym for the word ‘VALUES’ based on
everyone’s personal values. This acronym can become
a part of your class and we will see how sharing these
values can help us succeed.”
[Hand out a VALUES poem worksheet to each student]
▪

“You can choose to work independently or with 1
partner. I’m going to give you 5 minutes to work. I
will be walking around to help with any questions!”
[5-minute work time]
▪

“OK! Let’s come back together as a class. don’t worry
if you did not finish, we will finish it together!
Remember that this is for the whole class. The class
values may not match your personal values exactly,
but that’s OK! There is no set of values that is
guaranteed to work for everyone, but we can
investigate what works for each of us.”
- “Is one set of values better than the next?”
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- “What can we do if someone is advocating for a value
that we don’t think is a priority?”
[Begin to write all suggested words for each letter on the
board. Once all the words have been written, it is time to
eliminate options. Take a few class votes until there are 23 top word choices for each letter. At this point the teacher
is called on to make any tie breaking decisions and explain
why these fits for their classroom.]
▪
Conclusion (5 minutes)

▪
▪
▪
▪

“There it is! Your class community values!
Congratulations on collaborating together for this!”
“What do these values look like when demonstrated in
the classroom?”
“Why will practicing our personal values AND our
shared values help us to be successful in school?”
“How do you feel about these class community
values?”
“Is there anything you would change? Why or why
not?”

Posttest--Plan for Evaluation
Process

▪
▪
▪

Appropriate for all 5th grade students after participating in Lesson 1
40-minute lesson
Tier one

▪ Students will fill-out the “VALUES” poem worksheet
Reflect on how the class values can help them to succeed

Perception

Outcome

Pretest / Posttest
1. At school, I feel like I am a part of a community. YES or NO
2. Outside of school, I feel like I am a part of a community.
YES or NO
3. I can learn from my community when I understand their shared
values.
1 Strongly Disagree
2 Disagree
3 Unsure/Neutral
4 Agree
5 Strongly Agree
Decreased relational aggression measured by reported behavior data
Demonstrated behavior improvement as indicated by behavior standard
scores on student report cards
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Follow - Up

Lesson 3 (out of 3) will build on taking action as a community to
demonstrate values and be successful

Alexis P. Joseph, Author (2021)
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Appendix F
Lesson 2
“Village of Values”
Pretest/Posttest
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Lesson 2

“My Village’s Values”
Pretest and Posttest
Name: ______________________
Circle one:

PRETEST

or

POSTTEST

1. At school, I feel like I am a part of a community. YES or NO
2. Outside of school, I feel like I am a part of a community. YES or NO
3. I can learn from my community when I understand their shared values.
1 Strongly Disagree
2 Disagree
3 Unsure/Neutral
4 Agree
5 Strongly Agree
Alexis P. Joseph, Author (2021)

__________________________________________________________
Lesson 2
“My Village’s Values”
Pretest and Posttest
Name: ______________________
Circle one:

PRETEST

or

POSTTEST

1. At school, I feel like I am a part of a community. YES or NO
2. Outside of school, I feel like I am a part of a community. YES or NO
3. I can learn from my community when I understand their shared values.
1 Strongly Disagree
2 Disagree
3 Unsure/Neutral
4 Agree
5 Strongly Agree
Alexis P. Joseph, Author (2021)
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Appendix G
Lesson 2
“Village of Values”
Supplemental Material:
Values Scavenger Hunt

"It Takes a Village..."

star your top three values

...With a matching value in both
of your top 3 values
______________________
...Who wants to work on the same
value as you
_______________________

...Who has the value you wish to
work on in their top 5 values
__________________________

Other students may
prioritize different values
than you... other students
may practice a shared value
in a different way than you...

We can learn and grow from
each other by practicing and
sharing our values with our
community

Created by Alexis P. Joseph , 2021
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Appendix H
Lesson 2
“Village of Values”
Supplementary Material:
“VALUES Poem”

"It Takes a Village..."

Created by Alexis P. Joseph , 2021
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Appendix I
Lesson 3
“Class Community Project”
Lesson Plan
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Educator

Lesson Topic
Class Community Project

Aligned ASCA Standards
B-SS 5. Demonstrate ethical decision-making and
social responsibility

Grade(s)

Date
Spring
Semester
3rd-5th
(3/3)
Lesson Objectives
Students will take action as a class to
strengthen a class community value

Materials needed
Previously completed Appendix H: VALUES Poem
Appendix J: Lesson 3 Pre/Post
1 large dry erase board to display during class meetings + dry erase marker
Varies depending on chosen class project
Accommodations
All text will be read aloud
Cross-cultural elements will be considered (cultural values, cultural actions to practice
values)
Mobility concerns around the room will be considered for those with physical disabilities
Social dynamics will be considered when working as a team
Intervention Plan
italicized text is the educator script
[indicates an educator action]
Meeting #1
Pretest--(Recommended in January)
[Make a copy of the agenda for each student to
have their own during the meeting]
Agenda:
▪ Introduction to project meetings! (the
purpose is to plan a meaningful class project
based on their class values)
▪ Project description (Appendix K) for each
student
▪ Review class community goals made in the
previous lesson
▪ Agree or vote on 1 value to demonstrate
through a class project
▪ Discuss what their project can look like in the
school (incentive program, school cleanup,
teacher helpers, kinder buddies, family night,
school-wide posters, class video, Tik Tok,
etc.) based on their chosen value (Let
students lead as much as possible, remind
them to focus on demonstrating the shared
value in the school community)
▪ Decide on Class Community Project
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▪

Meeting #2
(Recommended in February)

Complete “Go Over Details”, “To-do List”,
and “Meet again!” with the class
▪ Summarize meeting and state when the next
project meeting is (1 month)
[Make a copy of the agenda for each student to
have their own during the meeting]
Agenda:
▪ Review previous project meeting
▪ Set up a project timeline with the class
▪ Make a to-do list (who to talk to, materials
needed) and divvy up responsibilities among
teacher and students (encourage students to
communicate appropriately with staff to get
project needs met)
▪ Summarize meeting, state timeline of
preparation (May have to collaborate with
teacher if preparation, and when the next
project meeting is (1 month)

Meeting Agenda #3
(Recommended in March)

[Make a copy of the agenda for each student to
have their own during the meeting]
Agenda:
▪ Review previous project meeting
▪ Updates on delegated responsibilities
▪ Next steps (varies based on intervention,
collaboration with teachers, administration,
and the community for specific support)
▪ Summarize meeting, timeline, and state when
the next project meeting is (1 month)

Meeting Agenda #4
(Recommended in April)

[Make a copy of the agenda for each student to
have their own during the meeting]
Agenda:
▪ Review previous project meeting
▪ Updates on project
▪ If project has been completed already,
results? Reactions? Reflections?
▪ Summarize meeting and state when the next
project meeting is if project is incomplete
and a final meeting is still needed.
Posttest---
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Plan for Evaluation
▪
Process

Perception

▪
▪

Appropriate for all 5th grade students following the first 2 lessons in
the series
Four (4) 30-minute class meeting times throughout Spring semester
Tier one

▪ Pretest / Posttest
I believe that practicing values can help me to be successful.
1 Strongly Disagree
2 Disagree
3 Unsure/Neutral
4 Agree
5 Strongly Agree
A community with shared values can make a difference in the world.
1 Strongly Disagree
2 Disagree
3 Unsure/Neutral
4 Agree
5 Strongly Agree

Outcome

Follow - Up

Decreased relational aggression measured by behavior data
Demonstrated behavior improvement as indicated by behavior standard
scores on student report cards Increased academic achievement
Final meeting to review results of class community project, if not already
done
Publish a summary of the Class Community Project in the school
newsletter

Alexis P. Joseph, Author (2021)
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Appendix J
Lesson 3
“Class Community Project”
Pretest/Posttest

70

Lesson 3
“Class Community Project”
Pretest and Posttest
Name: ______________________
Circle one:

PRETEST

or

POSTTEST

1. I believe that practicing values can help me to be successful.
1 Strongly Disagree
2 Disagree
3 Unsure/Neutral
4 Agree
5 Strongly Agree
2. A community with shared values can make an impact on the world.
1 Strongly Disagree
2 Disagree
3 Unsure/Neutral
4 Agree
5 Strongly Agree
Alexis P. Joseph, Author (2021)

Lesson 3
“Class Community Project”
Pretest and Posttest
Name: ______________________
Circle one:

PRETEST

or

POSTTEST

1. I believe that practicing values can help me to be successful.
1 Strongly Disagree
2 Disagree
3 Unsure/Neutral
4 Agree
5 Strongly Agree
2. A community with shared values can make an impact on the world.
1 Strongly Disagree
2 Disagree
3 Unsure/Neutral
4 Agree
5 Strongly Agree
Alexis P. Joseph, Author (2021)
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Appendix K
Lesson 3
“Class Community Project”
Project Description

As a class, you are picking one of our classroom values and putting it into action! Your class
will be creating an original project to demonstrate one of your class values. This can look
like.... school posters for awareness of your value, a can drive/fundraiser, campus clean-up
day, and so much more! Staff will be here to help you along the way. We have until the end
of the year to plan and organize your project... ready, set, go!

Who
What
Where
When
Why

Next meeting is on ______________________________________
Alexis P. Joseph, Author (2021)
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